The Word Block

Goal 1

Teach students the correct spelling for high-frequency, often irregularly-spelled words such as they, friend, could, there, their, they’re, write, etc.

Often children learn to spell high-frequency word the logical way-but unfortunately not the correct way.  These logical ways of spelling words are practiced and put into the “automatic compartment” of the brain.  Once something is put in the automatic part of the brain, it is carried out without any conscious thought.   When a person is writing, the brain’s nonautomatic power is on meaning and, except for an occasional new word, the brain’s automatic compartment takes care of spelling.  When the words in that automatic compartment are correct, this is a marvelous function of the brain: but when they are incorrect, we have the often-demonstrated proof that it is not practice that makes perfect, it is perfect practice.

You cannot determine if students need to work on the high-frequency word goal by giving them a spelling test on these words.  When focusing their attention on these words, many upper grade students can spell them correctly but then turn right around and spell them incorrectly in their writing.  So, look at the first-draft writing of your students and be guided by what you see.

The Word Wall

Display the words, arranged by first letter someplace in the room.  In addition to the room display, you might want to give each student a “portable” word wall to keep at his or her desk or to take home.  

· Explain to students that, in English, many of the most common words are not spelled in the logical way.  As you put up each word, have students tell you what is illogical about it.  Use questions like these to help them see that these words do not follow the usual patterns: Why is said not spelled like red and bed?  Why is they not spelled like pay and say?  

· Talk with students about how the brain makes things automatic and how their brain may have learned these word the logical but wrong way.  Convince students that the problem is not they but the illogical nature of some English spellings.  Explain that it isn’t really their fault that their brains have learned these words automatically but wrong, but it is their responsibility to fix it.

· Tell students you are going to help them fix it.  First, you will help them practice the words in a variety of ways.  Second, whenever you see a Word Wall word misspelled on anything, you will write WW on that word and return the paper so they can correct it.

Chants and Cheers Activities
One way to practice words is to say them aloud in a rhythmic chanting fashion.  The brain responds to sound and rhythm.  That is one of the reasons students can sing along with the words of a familiar song even thought couldn’t speak the words without singing.

1. Yo-yo - bend your arms at the elbow and alternate your hands up and down as you say each letter.
2. Voices – change your voice for each repetition, Loud, soft, whisper, squeak, growl, baby talk, etc.
3. Ketchup - Shake our hand like we're trying to get ketchup out of a bottle. Use your right hand then the left and finally both hands.
4. Groups - boys cheer, girls cheer, then the whole class or one group of seats at a time, then the whole class.
5. Dancing – moving side to side
6. Movement - Stomping, Snapping, clapping, patting our head, bobbing heads from side to side, jumping jacks, toe touches,

7. Cheer It (Give me an "h”, etc.)  Like a cheerleader.

8. Pat – We pat our heads for tall letters, tummies for short letters and knees for letters that go below the line.

9. Snap and Clap - we snap for the vowels and clap for the consonants. Disco  (Hand up for consonants, hand down for vowels) Pretend to be John Travolta.

10. Throw the Stars - Throw one hand at a time toward the ceiling for each letter.

11. Explosion  - Volcano like (whisper, normal, loud) they love to do this.  Pretty self-explanatory.

12. Hula  - hands on hips, swivel, hands in air to say word

13. Marshmallow clap  - Almost claps but stop before your hand touch.  Say each letter.

14. Be the Letter  - (Body Language) Sort of like the YMCA song.  Lots of letters we just make up.  When we can't think of anything we just contort our bodies.  For the "s" we slither down to the floor while saying "e -e-e-s-s-".  A fun one to do.

15. Mexican Hat Dance – alternate feet in front

16. Flapping and Nodding  - Pretend you're a bird and flap your wings and nod your head for each letter.

17. Stomping - Just stomp your feet for each letter.

18. Clapping syllables - Just clap for each syllable, not really spelling, but I use it before we spell so they can hear the syllables.
19. Dribble and shoot - Dribble the letters and shoot the word.

20. Batter up - get into the batting position and swing on each letter as you say it

21. SLOOOWWWW  - Hold the sound of the letter or a few seconds, like sit... s……....i……....t……....

22. Motor cycle – you just hang on to "handle bars" and pretend that we are doing wheelies..!

23. Blast Off - starting in a crouched position, say each letter and as you say the word jump in the air.

24. Hand Jive- with a partner do the hand clapping like you see all the kids do on the playground  together. 
25. Blowing kisses - Blow a kiss for each letter.  On the word use two hands to blow the kiss and extend both arms out and up.  Tons of fun, you feel like a movie star!
26. Caribbean Spelling - We all stand up, hands on hips, and swivel on each letter.  When we say the word we put our hands up over our head and then say "Wooo!"  Ex:  a - r - e  "are"  "woo!!"
27. Like a mouse -squeaky voice with hands curled up by face

28. Like a robot - in robotic voice with arms moving back and forth

29. Sing opera style

30. Fly it like a bird -arms flapping up and down

31. Like a chicken - arms folded up to make wings and head moving forward

32. Smelly - hold your nose and spell it

33. Drummer - beat it on our desks

34. Raise the roof – you just push up toward the ceiling, one push for each letter.

35. Box it – You box the words by boxing each letter.  You have to box straight in front of your body and not at anyone.  When you say the word, you clasp your hands above your head like you won the fight.

36. Letter size – This highlights tall, short and tail letters.  You clasp your hands over our heads, straight out, or bent over and wagging our arms like a dog's tail depending on the size of the letter.

37. Frisbee - throw each letter as you would a frisbee.

Writing Activities

Writing the word with careful attention to each letter and the sequence of each letter helps student use another mode to practice the words.  Students enjoy writing the words more and focus better on the word if you make it a riddle or game.

Be a Mind Reader 

1. Students number their paper from 1-5.

2. The teacher can choose to focus on 1 word or 5.

3. If 1 word is focused on – the teacher gives 5 clues to the word.

· It’s one of the words on the word wall.

· It has 4 letters.

· It begins with w-h

· The first vowel is e

· It begins the sentence: _____ will lunch be ready?

4. If 5 words are focused on, the teacher gives more specific clues.

· The first word I’m thinking of starts with w-h and begins the sentence: ______ will lunch be ready?

· The second word I’m thinking of is one of our new words and rhymes with hide.

The Wheel

1. Choose a word and draw that many blanks on the board.

2. Each student takes a guess at a letter that may be in that word.  If the letter is not there move to the next.  If the letter is there put the letter in the blank.  That student continues until he or she misses a letter.

3. A student may not reveal the word until all blanks are filled.

4. The student who gets the word gets to go up and be “Vanna”.

5. Keep the game quick-paced.

Hopscotch

1. Make a hopscotch board on the classroom floor with tape, or on the playground with chalk.

2. Choose a word wall word and write one letter in each box of the hopscotch and the whole word at the top.

3. Students hop and say each letter to spell the word and the say the word at the end.

Do for additional words.

Rivet

1. This game is similar to the Wheel but correct letters must be given in order.

2. Write a number in parenthesis to represent the number of letters in the word.  

3. Then draw the same number of blanks.  (5) _ _ _ _ _

4. The teacher gives one clue to the word and then calls on students to try to guess the first letter of the word.

5. A correct guess is written on the blank.  A wrong guess is written under that particular blank to keep track of incorrect letters.

6. For example: if the word is “where” – the teacher gives a clue and then calls on a student to guess.  If the student guesses an “h” for the first letter, that wrong guess is written under the first blank.  

7. Correct letters must be given in order so the students are focused on spelling.  

8. No one may guess the word until all of the blanks are complete.

Rhymes

The teacher says a sentence that contains a word that rhymes with one of the new Word Wall words and is spelled with the same pattern. Children must decide which word rhymes and how to spell it.

1. Students number their paper 1-5.

2. The teacher gives the following clues for the lessons words. Examples:

· “I like to talk.” The word begins with a t and rhymes with walk student writes walk on paper

· “I have my book.” The word begins with an m and rhymes with by.
Student writes by on paper.

To check the answers, teacher says the rhyming word and lets students say the word they wrote and chant its spelling.

Word Searches and Cross Word Puzzles

Two great websites to make any kind of puzzle is:  www.wordplays.com and www.puzzlemaker.school.discovery.com
Cross Checking

1. Students number paper from 1-5.

2. Teacher calls out several words that begin with the same letter for students to write on the top of their paper. (e.g. went, want, was, what, where)

3. Teacher tells students that they will have to decide which word from the top makes sense in each sentence.  

4. Teacher reads a sentence but say BLANK where the word should go.

5. Students decide which word makes sense in the sentence and writes that word. Examples:

· I ________ to the beach.

· It _______ very hot today.

· ________ do you want for lunch?

· ________ should we go first?

· I ________ to go home.

Making Sentences
1. Dictate a sentence using several of the word wall words:

Josh will come to my house to play.

2. Students listen as you repeat the whole sentence.

3. Then repeat the sentence one word at a time, giving students plenty of time to find the words on the word wall and write them.

4. Remind children to begin sentences with a capital letter. 

5. Have days when you dictate questions and exclamatory sentences. 

It's fun to use student’s names in the sentences. Students also like to dictate sentences using lots of words from the word wall.

Flashlight Fun
1. Turn out the lights.

2. Give one or two students a flashlight

3. Like in Be a Mind Reader, give clues for a word. 

4. Rather than students writing the words, they shine the flashlight on the word on the wall.

5. Give flashlight to different students and continue.  You may allow students to give clues also.
Goal 2

Teach students how to decode and spell one- and two-syllable words based on words they already know.  Students who can read Crest on the toothpaste tube should be able to decode and spell other rhyming words such as best, rest, pest, infest and request.

One clear indicator of a fluent reader and writer is the ability to decode and spell words never seen or used before.  The brain is a pattern detector.  When faced with something new-including new words-the brain does a quick search for similar things.  For words, these similar things are other words that follow the pattern.  The patterns in one-and two-syllable words are the beginning letters, which linguists call onsets, and the rest of the syllables, called rimes.  Activities designed to help students learn to decode and spell pattern-following words will not teach them any phonics rules.  Rather they will learn to decode in a brain-friendly way-using the words they know to decode and spell other words.

Brand Name Phonics

Many students have not learned basic decoding skills.  Brand Name Phonics activities are built around various products and places in the environment and use these to teach spelling patterns.  You may want to use a combination of real containers, advertisements, and photos depending on the words you are using.  After doing each lesson display the containers, advertisements, photos, etc. on a boar somewhere in the room so students will have these words constantly available for reference.

All the lessons for this goal work in a similar fashion.  The steps are as follows:

1. Display and talk about the products.

2. Identify the spelling patterns.

3. Make as many columns as needed on the bard and on student papers.  Head these with the product names and underline the spelling patterns.

4. Show students one-syllable words written on index cards.  Have students write each word under the product with the same pattern, then use the rhyme to pronounce the word.

5. Say one-syllable words and have students decide how to spell them by deciding with product the word rhymes with.

6. Repeat the above procedure with longer words.

7. Help students verbalize how familiar words help them read and spell lots of other words including the longer words.

Making Words

This is a hands-on manipulative activity in which students learn how adding letters and moving letters around create new words.  Once the words are made, the students sort them into patterns and transfer these patterns to read and spell some new words.

Materials needed are: letter strips for each lesson or letter tile for each student, teacher big letters used to model.

Each lesson follows basically the same format.  Here are the steps for each Lesson:

1. Give students the letter strip or letter tiles needed for the lesson.  Place large letter cards with the same letters along the chalk ledge or in a pocket chart.

2. Tell student which words to make.  Le them know when they just need to add a letter or change the order of letters.  Use sentences for words when students might not immediately recognize the meaning.

3. Have one student come and make each word with the big letter cards.  Other student should correct their words if they are not spelled correctly.  Keep a brisk pace.  Do not wait for everyone to make each word before sending someone up to make it with the big letter cards.

4. Give the students a minute to see if they can come up with the secret or big word.  If no one can figure it out, tell them the word and have them make it.

5. Have students sort the words into patterns.  Sort first for words with the same root, ending, prefix, rime or rhymes.

6. When the rhyming words are sorted, remind the students that rhyming words can help them read and spell words.  Write the new rhyming words on cards and have students place these words under the rhyming words and use the rhymes to decode them.  Finally, say two new rhyming words and help students see how the previous rhyming words help them spell these words.

Hink Pinks

Hink Pinks are riddles that have rhyming answers.  For example:  What do you call the noise that a hunting do makes?  hound sound  What’s an evil female ruler?  a mean queen

1. Make a list of lots of rhyming words-including those with different spelling patterns.

2. Choose two like hound sound and come up with the question.

For a challenge use two-syllable rhyming words.

Goal 3:

Teach students that spelling rhyming words is not as easy as decoding them because some rhymes, such as right/brite; claim/name; toad/code, have two spelling patterns.  The reader has to develop a visual checking system and learn to use a dictionary when he is unsure about which pattern looks right.

What Looks Right?

This activity helps students understand that using a rhyming word to read another word will work almost all the time, but that spelling is more complicated because some rhymes have two common spellings.  Explain that good spellers use a visual checking strategy.  After writing a little-used word, they look at it to see if it “looks right”.  Explain that if it doesn’t look right, a good speller tries to think of a rhyming word with a different spelling pattern and writes that one to see if it looks right.  Finally, if a student needs to be sure of the spelling, he should look it up in a dictionary by looking for it the way he thinks it is spelled.

These are the steps for a lesson:

1. Write two words on the board that your students can read and spell and which have the patterns.

2. Have students say these words and notice that they rhyme but that they don’t have the same spelling pattern.

3. Create two columns on a board or overhead and head them with the words, underlining the spelling patterns.  Have the students create these columns on their own papers, writing the words and underling the spelling patterns.

4. As you say each word, write it both ways.  Students should write it in the way that looks right to them and then check the word by finding it in the dictionary.

5. One the correct spelling is verified, erase or cross out the incorrect spelling and have student correct their papers if necessary.  Continue with the next word.

6. End the lesson by having students review the words with you.  Help them to summarize what good spellers do—and don’t do.  Good spellers don’t spell words one letter at a time.  They use the spelling patterns they know from other words.  If a word does not look right, a good speller tries another pattern for that sound. The dictionary helps check probable spelling and writer decides with sound-alike word has the desired meaning.

Goal 4:

Teach students key words containing the major prefixes, suffixes and spelling changes and how to use these to decode, spell, and build meaning for many polysyllabic words.

Of all the goals, this is the most common reading and spelling problem for older students.  Even many good students have a lot of difficulty with polysyllabic words.  The patterns in words of three or more syllables are not onsets and rimes.  Rather they are morphemic units commonly referred to as roots, prefixes, and suffixes.  Activities in this section will teach students how to spell a Nifty Thrifty Fifty store of words that contain all the useful morphemes.  They will also help students learn to use these words and the patterns in them to decode, spell, and build meaning for thousands of other words.

Nifty Thrifty Fifty

To help students learn the system for decoding and spelling big words, students will learn to read, spell, and understand the morphemic composition of 50 words.  These 50 words include examples for all the common prefixes and suffixes as well as common spelling changes.

1. Display the words, arranged by first letter, someplace in the room.

2. Explain to students that, in English, many big words are just smaller words with “things,” called prefixes and suffixes add to them.  Good spellers do not memorize the spelling of every word they meet.  Rather, they notice the patterns in words, which include prefixes and suffixes, and spelling changes that occur when these are added.

3. Help students analyze the word, talking about meaning; determining the root, prefix, and suffix; noting any spelling changes

4. Tell students the best way to practice words is to say the letters aloud in a rhythmic fashion just like the word wall words.  **Use the same activities for the 50 as you would for the Word Wall.**

5. Once students can automatically, quickly, and correctly spell all words presented and can explain how they are composed, it is time to help them see how these words can help them decode and spell other words.  Have students spell and write the words contained in the new words.

6. Next, have them spell the words related to the new words noting spelling changes as needed.  Use each word in a sentence and talk about the meaning relationships when appropriate.

Mystery Word Match

1. Divide the students into two teams.

2. Write each sentence and clue words on the board.  The mystery word is worth ten points. 

3. Read the sentence, saying “blank” for the mystery word.  Pronounce the clue words and have the students pronounce them.

4. Students as questions such as, “Does the mystery word begin like (one of the clue words)? Ends like….?  Have a middle like…..?

5. With each “no” answer to a question, the turn shifts to the other team and a point is subtracted.

6. For each yes answer fill in the blanks with that portion of the clue word.

7. The team that fills all the blanks wins the points remaining.

Goal 5

Teach students to use cross checking while reading and a visual checking system while writing to apply what they are learning as they engage in meaningful reading and writing.

We must give students practice in using what they know about words at the time that knowledge is needed-when they are reading and writing.  This transfer step is not automatic and is especially not apt to be automatic for students who have had years to develop “bad habits”. 

Here are some “reminders” to use as student begin and finish reading and writing activities:

Before Writing:

Say to the students:  “As you are writing, concentrate your attention on what you are trying to say – the meaning or message you want to get across.  When you finish writing, but before putting your piece away for the day, reread it and look for any Word Wall words that you spelled in the old logical-but-wrong way.  Correct these immediately.  Look for other words you spelled the best you could but which don’t look right to you.  Is there another spelling pattern for that rhyme?  If you can think of a rhyming word, write it that way and see if that looks right to you.

After Writing:

Ask students to come up with examples of Word Wall words they fixed and or words that didn’t look right and for which they tried a different pattern. Praise their efforts at self-monitoring their spelling and applying what they have been learning during spelling lessons.

Before Reading:

Say to the students:  “When we read, everyone comes to words they have heard but have never before seen in print.  When you come to an unfamiliar word, stop and say all the letters in that word.  Don’t try to sound out each letter.  Instead, just spell the word to yourself, naming the letters.  This allows your brain to search through all its stored words and see if you know a word with the same pattern that will help you figure out the new word.  The patterns in some words are the rhymes and in other words are the prefixes, suffixes, and root words.  If you come up with a probable pronunciation based on some similar words, try it out and see if it makes sense with what you are reading.”

After Reading:

Ask students for examples of words they figured out by saying all the letters and looking in their own “word stores” for words with similar patterns.

Guess the Covered Word

This strategy helps students cross check meaning, word length, and all the beginning letters up to the vowel to figure out words.  

1. Write some sentences or a paragraph related to something students are studying or a topic of general interest.  To engage the interest of the students use their names and tell things about them.

2. Select one word per sentence that begins with a consonant letter and cover that word with two torn sticky notes, with the first part covering all the beginning consonant letters up to the vowel.

3. Read each sentence and have students make three or four guesses about the missing word without any letters revealed.  Write down these guesses.

4. Remove the sticky not that covers the beginning letter(s).  Erase any guesses with are no longer possible and have students make additional guesses for the word that both make sense and have all the right beginning letters.

5. When the students cannot think of any more words that meet both criteria, reveal the rest of the word and see if the correct word was guessed.
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